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EECCICI L RET [ o] JEIIEEY  Reflective learning has been studied in various studies.

Reflecting while learning architecture alongside practice helps the student to evaluate and
refine the design idea, and this round-trip process is mostly repeated. The application of
reflective learning in the field of architecture while practicing needs to be examined to
understand to which extent teachers are committed to this teaching method in studios. The
investigation and recognition of assessment features along with reflection in architectural
studios was the subject of this research.

In order to know the status of assessment in architecture schools, the behavior of
teachers in this field and their preferences during assessment were studied through a semi-
open questionnaire and the importance of reflective assessment indicators including rational
assessment with micro-score was examined. In this study, the presence of students and round
trip evaluation based on the design process were also asked from a sample of fifteen
participants from the teaching community. For each question, Likert scale answers from 1
(very low) to 5 (very high) were collected and analyzed. Then, their preferences about
choosing between twenty-three indicators in assessing each work were examined.

The study of reflective assessment indicators in the sample population of this study

showed that 66% of teachers were committed to reflective assessment in practice and the
others did not use it. The results showed that reflective assessment in architecture was
equally applicable in all types of universities in the country. The study of the effect of gender
factor revealed that females’ assessment was more committed to reflective assessment
criteria than that of men. Examination of the age factor in refereeing demonstrated that older
referees distanced themselves from microscopic and reciprocal refereeing and showed more
tendency to single-stage and intuitive refereeing. The use of reflective assessment showed
that for jurors who adhered to the reflective assessment, "efficiency and performance of the
plan" were more important than anything else, and “innovation” was placed next, while other
jurors called it "innovation". "Design aesthetics", "graphic presentation" and "form quality
and composition in architectural design" were more important.
(o [VHeTiE Assessment with reflection has been introduced as a new method in current
research. By presenting a logical, step-by-step, interactive and back-and-forth form of
teaching, this method has changed the assessing process from the end of the semester to the
entire semester and made it as a tool for learning. The effect of this method, whose indicators
were approved by the experts in this research, showed that changing the teaching method
can improve learning the basic concepts among architecture students. The efficiency of this
method is when the teachers change the current education process in a purposeful way which
prioritizes the efficiency and performance of students' plans. This assessment method has
changed from intuitive, single-step, product-oriented and independent of interaction with
students towards the indicators presented in this research. The findings of the research show
that this goal has been achieved in more than half of the architecture studios, but considering
its positive results in improving students' learning and there is a need for more detailed
planning and coherent management for this purpose.
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Table 6: Percentage of lecturers adhering to reflective assessment criteria (collectors)
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Table 7: The frequency of teachers' opinions adhering to the criteria of reflective
assessment with the separation of indicators (collectors)
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Table 9: The percentage of teachers' adherence to reflective assessment based
on age (collectors)
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Table 10: The adherence table of reflective assessment teachers by age
(collectors)
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Fig. 1: The percentage of lecturers adhering to reflective assessment criteria
(collectors)
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Table 8: Adherence of reflective assessment lecturers by type of university
(collectors)
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Fig. 2: The percentage of lecturers' adherence to reflective assessment by type
of university (collectors)
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Table 11: The table of the effect of gender of jurors on adherence to reflective
nent (collectors)
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Fig. 5: The diagram of the effect of gender on reflective assessment (collectors)
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Fig. 6: Comparative study of indicators affecting instructors' adherence to reflective assessment (collectors)
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